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ABSTRACT

This study investigates the impact of
behaviour management programs on the
efficiency of skillful behaviour in children
with  intellectual  disabilities  within
classroom  settings.  Children  with
intellectual disabilities often struggle with
developing and  maintaining  skillful
behaviours essential for their academic and
social development. Traditional classroom
management strategies may not adequately

address these needs, highlighting the
necessity  for  specialized  behaviour
management programs. The research

employs a pre- and post-intervention design,
assessing skillful behaviours using BASIC-
MR. The intervention spans 3 months and
includes techniques such as positive
reinforcement, consistent routines, clear
behavioural expectations, and individualized
support plans. The sample consists of 20
children aged 8-12 years, diagnosed with
intellectual disabilities and enrolled in
special  education.  Quantitative  data
analysis, using paired t-tests, compares pre
and post intervention scores to determine
the intervention's effectiveness. The
hypothesis posits that the implementation of

intellectual disabilities. The study's findings
are demonstrating substantial improvements
in skillful behaviours post-intervention,
offering valuable insights into effective
classroom management strategies for this
population. The possible reason is that
during the intervention, the program was
conducted in a positive way with the
children according to their needs and
abilities,  which  proves that the
implementation of the educational activities
and behaviour management program in the
classroom has an impact on the learning
behaviour of children with intellectual
disabilities. By advocating for the broader
adoption of tailored behaviour management
programs, this research aims to enhance
educational practices and outcomes for
children with intellectual disabilities,
contributing to their overall development
and success.

Keywords: Behaviour management,
intellectual disabilities, skillful behaviour,
etc.

INTRODUCTION
Behaviour is anything that a living
organism does that can be observed and

behaviour management programs  will measured. It includes both observable
significantly improve the efficiency of  actions and internal events such as thoughts
skillful ~ behaviour in  children  with and feelings (Skinner, B. F. 1953).
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Behaviour refers to the observable actions
of humans and animals. It encompasses all
the activities that can be externally
observed, disregarding internal mental states
(Watson, J. B. 1913). Behaviour is the
product of both personal factors (including
cognitive processes) and environmental
influences. It is shaped through the process
of observational learning and imitation
(Bandura, A.1977). Behaviour is a
manifestation of social interactions and
cultural influences. It is through social
interaction that individuals learn and
internalize behaviours (Vygotsky, L. S.
1978). Behaviour is the outcome of
psychosocial development stages, each
characterized by a different conflict that
must be resolved. Successful resolution
leads to healthy behavioural development
(Erikson, E. H. 1950). Behaviour is a
response to environmental stimuli, and it
can be conditioned through repeated
associations. It encompasses both reflexive
and learned responses (Pavlov, I. P. 1927).
Behaviour is influenced by unconscious
motives and conflicts. It is the expression of
internal drives and experiences that shape
personality and actions (Freud, S.1905).

Skill behaviour involves the execution of
actions that have been learned and refined
through observation, practice, and feedback.
It encompasses both cognitive and motor
skills that are performed efficiently and
effectively (Bandura, A. 1986). Skill
behaviour is the result of operant
conditioning, where behaviours are shaped
and maintained by their consequences.
Skills are learned through reinforcement and
practice, leading to increased proficiency
(Skinner, B. F. 1957). Skill behaviour is
developed through social interaction and
cultural tools. It is acquired within the zone
of proximal development, where learners
can perform a skill with guidance before
mastering it independently (Vygotsky, L. S.
1978). Skill behaviour emerges from the
processes of assimilation and
accommodation, where individuals adapt
their actions to interact effectively with their

environment. It involves both the
development of new skills and the
refinement of existing ones (Piaget, J.
1964). Skill behaviour is part of the
psychosocial development stages, where
each stage involves mastering certain skills
that are crucial for coping with life’s
demands. Successful mastery leads to
competence and confidence (Erikson, E.
H.1950). Skill behaviour is developed
through  experiential learning, where
individuals engage in activities and reflect
on their experiences. This process leads to
the acquisition of practical skills that are
applicable in real-world contexts (Dewey, J.
1938).

Problem behaviour is any behaviour that
has been reinforced by environmental
contingencies but is considered undesirable
or maladaptive by society. It persists
because it serves a function for the
individual (Skinner, B. F. 1953). Problem
behaviour arises from the interaction of
personal, behavioural, and environmental
influences. It is often learned through
observation and imitation of aggressive or
maladaptive models (Bandura, A.1977).
Problem behaviour is any observable
response that is maladaptive or harmful to
the individual or others. It is the result of
conditioning processes and can be modified
through changes in the environment
(Watson, J. B. 1913). Problem behaviour is
behaviour that deviates from socially
accepted norms and expectations. It often
reflects underlying developmental or
socialization issues and requires supportive
interventions (Vygotsky, L. S. 1978).
Problem behaviour occurs when an
individual fails to resolve the psychosocial
conflicts at different stages of development,
leading to maladaptive behaviours as a way
to cope with unresolved issues (Erikson, E.
H. 1950). Problem behaviour is the result of
lagging cognitive skills, particularly in the
areas of flexibility, frustration tolerance, and
problem-solving. It reflects an inability to
meet certain expectations and can be
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addressed through collaborative problem-
solving (Greene, R. W. 2008).

Behaviour management programs involve
a comprehensive system of support that
aims to promote positive behaviour and
diminish unwanted behaviours through
consistent expectations, reinforcement, and
consequences (Marzano, R. J., Marzano, J.
S., & Pickering, D. J. 2003). Positive
Behaviour Interventions and Supports
(PBIS) is a proactive approach to
establishing the behavioural supports and
social culture needed for all students in a
school to achieve social, emotional, and
academic success (Sugai, G., & Horner, R.
H. 2002). Behaviour management programs
are structured interventions designed to
teach parents and teachers effective
strategies for managing children's behaviour
problems, promoting positive behaviours,
and preventing future behavioural issues
(Webster-Stratton, C. 2001). Collaborative
Problem Solving (CPS) is a behaviour
management  approach  that  views
challenging behaviour as a result of lagging
cognitive skills and focuses on solving
problems collaboratively and proactively
(Greene, R. W., & Ablon, J. S. 2006).
Behaviour management programs involve
the use of evidence-based interventions and
strategies to improve behaviour by teaching
new skills and making changes to the
environment to prevent problem behaviours
(Janney, R., & Snell, M. E. 2000).
Functional Behavioural Assessment and
Function-Based  Intervention  involves
identifying the purpose that problem
behaviour serves for a student and then
developing and implementing strategies to
teach alternative behaviours that serve the
same function (Umbreit, J., Ferro, J.,
Liaupsin, C. J., & Lane, K. L. 2007).

Intellectual disabilities are characterized
by significant limitations in intellectual
functioning and adaptive behaviour, which
covers a range of everyday social and
practical skills. These limitations are
apparent before the age of 18 (AAIDD
2010). A condition characterized by

significant limitations both in intellectual
functioning (such as reasoning, learning,
and problem-solving) and in adaptive
behaviour, which covers a range of
everyday social and practical skills (RPWD
Act 2016). Intellectual disabilities are a
group of disorders characterized by
significantly impaired cognitive functioning
and deficits in adaptive behaviour that
originate during the developmental period.
These disorders are typically evident before
the age of 18 and impact multiple aspects of
life (WHO 2001). Intellectual disabilities
are a developmental condition characterized
by below-average intellectual functioning
and difficulties in adaptive behaviour, which
interfere with an individual's ability to
perform everyday activities and interact
with others (Johnson, D. W., & Watson, F.
J. S. 2005). Intellectual disabilities involve
significant limitations in both intellectual
functioning and adaptive behaviour, which
significantly impair an individual's capacity
for self-care, social interaction, and
learning. These limitations are evident
before age 18 (Lee, N. J. K. L., & Meyer, J.
W. R. H. 2007). Intellectual disabilities are
developmental disorders characterized by
limitations in intellectual functioning and
adaptive skills, which affect an individual's
capacity to carry out activities of daily
living and achieve social and academic
success (B., J.-M., & K., J. M. 2009).

LITERATURE REVIEW

Smith, A. L., & Thompson, R. P. (2023).
The study found that IBMPs significantly
improved both behavioural and academic
outcomes by addressing individual needs
and promoting skilful behaviour through
personalized strategies.

Liu, D. H. C., Freeman, K. L. N. M., &
Louie, M. A. T. (2023). The study found
that tiered behaviour management systems,
particularly PBIS, significantly improved
behaviour and skilful functioning in
students with intellectual disabilities by
providing structured support and
individualized interventions.
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Rosenberg, E. M., Ramirez, J. D., &
Novak, B. A. (2022). The study
demonstrated that SEL programs led to
significant improvements in social skills,

adaptive  behaviour, and  academic
engagement  among students  with
intellectual disabilities, highlighting the

effectiveness of SEL in managing and
enhancing skilful behaviour.

Kelly, H. J.,, & Edwards, M. L. (2022).
Involving families in behaviour
management programs led to enhanced
consistency in behaviour expectations and
improvements in both behaviour and skill
acquisition among children with intellectual
disabilities.

Wilson, S. K., & Carter, T. J. (2021). The
blended program showed promising results
in enhancing behavioural outcomes and skill
acquisition, with technology facilitating
more consistent monitoring and
reinforcement of positive behaviours.
Greene, R. W. (2008). Its research focuses
on Collaborative Problem Solving (CPS)
and its impact on managing challenging
behaviours in  school  settings. It
demonstrates how CPS can improve skilful
behaviour and overall classroom efficiency
for children with intellectual disabilities.
Umbreit, J., Ferro, J., Liaupsin, C. J., &
Lane, K. L. (2007). This research examines
the use of functional behavioural assessment
and  function-based interventions in
improving behaviour in children with
intellectual disabilities. It highlights the
effectiveness of these methods in promoting
skilful behaviour and reducing problem
behaviours.

Lee, N. J. K. L., & Meyer, J. W. R. H.
(2007). This study reviews behaviour
management programs and their impact on
children with intellectual disabilities. It
highlights the effectiveness of various
programs in enhancing skilful behaviour
and adaptive functioning.

Kauffman, J. M. (2005). This research
explores the characteristics of various
emotional and behavioural disorders and
evaluates behaviour management programs
designed to address these issues. It provides

insights into how specific interventions can
improve skilful behaviours in children with
intellectual disabilities.

Marzano, R. J.,, Marzano, J. S, &
Pickering, D. J. (2003). This research
discusses various behaviour management
strategies and their effectiveness in
improving  classroom  behaviour  and
academic performance. It provides evidence
that effective behaviour management can
lead to better skilful behaviour in children
with diverse needs, including those with
intellectual disabilities.

Sugai, G., & Horner, R. H. (2002). The
implementation of PBIS led to significant
improvements in behaviour and academic
performance in students, including those
with intellectual disabilities. The structured
approach of PBIS facilitated the
development of positive behaviours and
skills.

Webster-Stratton, C. (2001). The program
significantly improved both behavioural
outcomes and social skills in children with
intellectual disabilities. It provided effective
strategies for parents and teachers to
manage challenging  behaviours and
promote skilful behaviour.

Sugai, G., Horner, R. H., & others (2000).
This study explores how Positive
Behavioural Interventions and Supports
(PBIS) can be used to improve social skills
and behaviour in students with disabilities,
including intellectual  disabilities. It
demonstrates that PBIS can effectively
enhance skilful behaviour by creating
supportive classroom environments.

Jenson, W. R., Rhode, G., & Reavis, H.
K. (1994). The strategies outlined in The
Tough Kid Toolbox led to improved
behaviour and skill acquisition in students
with intellectual disabilities by providing
practical and proactive techniques.
Webster-Stratton, C. (1992). This research
focuses on the incredible year’s program,
which includes behaviour management
strategies designed to improve behaviour
and skilful functioning in children,
including those with intellectual disabilities.
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Objectives of the study

1. To compare the effectiveness of various
behaviour management approaches in
promoting skillful behaviour in children
with intellectual disabilities.

2. To measure the improvements in skillful
behaviours, following the
implementation of behaviour
management programs in the classroom.

3. Measuring the reduction in problem
behaviour following the implementation
of behaviour management programs in
the classroom.

4. To compare the effectiveness of
behaviour management programmes in
promoting different dimensions of
problem behaviour in children with
intellectual disability.

5. To compare the effectiveness of
behaviour management programmes in
reducing different dimensions of
problem behaviour in children with
intellectual disability.

Hypotheses of the study

H1: There will be a significant difference
between pre and post intervention scores of
skillful ~ behaviour in children  with
intellectual disability.

H2: There will be a significant difference
between the pre and post intervention scores
of skillful behaviour in children with
intellectual disability on various dimensions
of skilful behaviour such as Motor, ADL,
Language, Reading and Writing, Number —
Time, Household — Social, Pre-vocational —
Money.

H3: There will be a significant difference
between pre and post intervention scores of
problem behaviour in children with
intellectual disability.

H4: There will be a significant difference
between the pre and post intervention scores
of problem behaviour in children with
intellectual disability on various dimensions
of problem behaviour such as Violent &

Rebellious behaviours, Antisocial
behaviours and Fears.

MATERIALS & METHODS

Variables

Independent Variable -  Behaviour

Management Program

Dependent Variable - Skillful Behaviour in

Children with intellectual disability

Controls Variable -

1. Only children with intellectual disability

2. The same sequence of tests was
followed for all subjects.

Sample

Purposive sampling technique was used to
identify subjects for this research project.
The sample consisted of 20 children with
intellectual disability aged 8 to 12 years
from Disha, Jaipur, Rajasthan.

Tool Used

Behavioural Assessment Scale for Indian
Children with Mental Retardation (BASIC-
MR) tool is used for assessing the current
level of behaviour and for programme
planning for children with intellectual
disabilities between the ages 3 to 16 years.
The assessment tool is divided into two
parts (Part A and Part B). The BASIC-MR
Part A includes 180 items grouped under
seven domains — motor, activities of daily
living, language, reading and writing,
number-time, domestic-social and
prevocational-money. Each domain consists
of 40 items. All items are written in clear
observable and measurable terms and are
arranged in increasing order of difficulty.
Each child with intellectual disabilities may
show different levels of performance on
every item on the BASIC-MR, Part A. The
six possible levels of performance under
which each item can be scored are as
follows: Independent (score 5), Clueing
(Score 4), Verbal Prompting (score 3),
Physical Prompting (Score 2), Totally
dependent (Score 1) and Not applicable

disruptive behaviour, Temper tantrums, (Score 0) respectively given in the record
Misbehaves with others, Self-injurious  booklet against each items on the scale. The
behaviours, Repetitive behaviours, Odd BASIC-MR Part-B consists of 75 items
behaviours, Hyperactive behaviours, grouped under ten domains — violent and

International Journal of Science and Healthcare Research (www.ijshr.com) 482

Volume 9; Issue: 3; July-September 2024



Dr. Sunil Kumar Agrahari et.al. The effect of implementation of behaviour management programmes in the
classroom on the efficiency of skillful behaviour in children with intellectual disability

disruptive behaviour, temper tantrums,
misbehaves with others, self-injurious
behaviours, repetitive behaviours, odd
behaviours, hyperactive behaviours,

rebellious behaviours, antisocial behaviours
and fears. The number of items in each
domain varies. The following is the criteria
of scoring which need to be used for
BASIC-MR (Part-B): For any given child
with mental retardation, check each item of
the scale and rate them along a three point
rating scale, such as never (Score 0),
occasionally (Score 1) or frequently (Score
2) respectively given in the record booklet
against each items on the scale.

PROCEDURE
The BASIC-MR was individually applied to
a selected sample of children with

intellectual disability. Before testing, the
subjects were observed and proper rapport
was established to increase the chances of
genuine responses. The subjects were
assessed and scored by the author as per the
guidelines given in the form. Scoring of the
data obtained for each test was done with
the help of scoring keys available for the
test used in the present study.

e Pre-Intervention  Phase: Baseline
Assessment - Skillful behaviour and
problem behaviour were measured using
the BASIC-MR assessment tools.

e Intervention Phase: A structured
behaviour management program
(positive  reinforcement  techniques,

consistent routines, clear and achievable
behaviour expectations, individualized
support plans, etc.) was implemented for
three months.

e Post-Intervention Phase: Post-
Assessment - Skillful behaviour and
problem behaviour were measured using
the same assessment tools as in the pre-
intervention phase.

STATISTICAL ANALYSIS
“t” test was used to determine the
significance of mean difference.

RESULT AND DISCUSSION
The result of present study are presented
table wise.

Hypothesis — 1: There will be a significant
difference between pre and post intervention
scores of skillful behaviour in children with
intellectual disability.

Table No. -1
Condition Subject (N) | Mean SD | SEMD | t-value | Significant level
Pre Intervention 20 1080.55 | 43.78
. . <0.
Post Intervention 20 1093.90 | 44.03 0.58 22.95 P<0.01
N =20 df =19

Lewel of Achievement (Score)

Skilful Behaviour of CWID

1200
1000
800
600
400 |
200

0
Subject (N) Mean SD t-value
|m Pre Intervention 20 1080.55 43.78 22.95
| = Post Intervention 20 1093.9 44.03

Figure No. — 1: Comparison between Pre- and post-intervention scores for skillful behaviour of children

with intellectual disability.
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The table and figure number — 1 reveals
that the pre-intervention mean value of
skillful ~ behaviour of children  with
intellectual disability is 1080.55 and SD
value is 43.78, whereas post-intervention
mean value of skillful behaviour of children
with intellectual disability is 1093.9 and SD
value is 44.03. The t-value between the
mean of Pre- and post-intervention is 7.67,
which shows significant difference at 0.01
levels. That means there is significant
difference between pre and post intervention
scores for skillful behaviour of children with
intellectual disability. But when we compare
mean value the post-intervention scores for
skillful ~ behaviour of children with
intellectual disability is better as compared

reason is that during the intervention, the
program was conducted in a positive way
with the children according to their needs
and abilities, which proves that the
implementation of the educational activities
and behaviour management program in the
classroom has an impact on the learning
behaviour of children with intellectual
disabilities.

Hypothesis — 2: There will be a significant
difference between the pre and post
intervention scores of skillful behaviour in
children with intellectual disability on
various dimensions of skilful behaviour
such as Motor, ADL, Language, Reading
and Writing, Number — Time, Household —

to Pre-intervention score. The possible  Social, Pre-vocational — Money.
Table No. -2
Domains Pre Intervention | Post Intervention | SEMD | t-value | Significant level
Mean SD Mean SD
Motor 24045 | 10.13 | 242.35 10.03 0.27 7.02 P<0.01
ADL 175.10 | 10.11 177.15 9.88 0.26 8.00 P<0.01
Language 157.9 9.97 159.10 9.90 0.19 6.44 P<0.01
Reading and Writing | 145.80 9.07 148.90 9.44 0.26 11.90 P<0.01
Numbers - Time 132.65 7.99 135.40 8.21 0.26 10.56 P<0.01
Household - Social 117.20 | 6.21 118.45 6.48 0.20 6.14 P<0.01
Prevocational-Money | 111.45 7.71 112.55 7.77 0.20 5.39 P<0.01
N =20 df =19

250 T 'm m
200
150 1 B Pre Intervention Mean
100 1 B Pre Intervention SD
50 1 Post InterventionMean
0 B Post Intervention SD

t-value

Figure No. — 2: Comparison between Pre- and post-intervention scores for various dimensions of skillful
behaviour (Motor, ADL, Language, Reading and Writing, Numbers - Time, Household - Social,
Prevocational - Money) of children with intellectual disability.

The table and figure number — 2 reveals
that the pre-intervention mean value of
skillful ~ behaviour in children  with
intellectual disability on various dimensions

of skillful behaviour such as Motor, ADL,
Language, Reading and Writing, Number —
Time, Household — Social, Pre-vocational —
Money are 240.45, 175.10, 157.9, 145.80,
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132.65, 117.20 & 111.45, whereas post-
intervention mean value of various
dimensions of skillful behaviour of children
with intellectual disability are 242.35,
177.15, 159.10, 148.90, 135.40, 118.45 &
112.55. The t-value of various dimensions
of skillful behaviour between the pre- and
post-intervention are 7.02, 8.00, 6.44, 11.90,
10.56, 6.14 & 5.39, which shows significant
difference at 0.01 level. That means there
are significant differences between Pre- and
post-intervention  scores  for  various
dimensions of skillful behaviour of children
with intellectual disability. But when we
compare mean Vvalue the post-intervention
scores for various dimensions of skilful
behaviour of children with intellectual
disability is better as compared to Pre-
intervention score.

From the above results it is known that there
is a significant difference between the pre

and post intervention scores for all various
dimensions of skillful behaviour (motor,
ADL, language, reading and writing,
number - time, household - social,
prevocational - money) of children with
intellectual disability. The possible reason is
that during the intervention, the program
was conducted in a positive way with the
children according to their needs and
abilities,  which  proves that the
implementation of educational activities,
training and behaviour  management
program in the classroom has an impact on
the learning behaviour of children with
intellectual disability.

Hypothesis — 3: There will be a significant
difference between pre and post intervention
scores of problem behaviour in children
with intellectual disability.

Table No. — 3
Condition Subject (N) | Mean | SD | SEMD | t-value | Significant level
Pre Intervention | 20 9.25 1.92
Post Intervention | 20 6.15 1.46 0.40 1.67 P<0.01
N =20 df =19
Problem Behaviour of CWID
=
E 20
2} 18
R
5 12
z 10
= 8
= 6
S 4
4 2
s 0
Subject (N) Mean SD t-value
H Pre Intervention 20 1.92 7.67
m Post Intervention 20 1.46

Figure No. — 3: Comparison between Pre- and post-intervention scores for problem behaviour of children

with intellectual disability.

The table and figure number — 3 reveals
that pre-intervention mean value of problem
behaviour of children with intellectual
disability is 9.25 and SD value is 1.92,
whereas post-intervention mean value of
problem behaviour of children with

intellectual disability is 6.15 and SD value is
1.46. The t-value between the mean of pre
and post intervention is 7.67, which
indicates significant difference at 0.01
levels. It means that there is significant
difference between pre and post intervention
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scores for problem behaviour of children
with intellectual disability. But when we
compare the mean value then the post
intervention score for problem behaviour of
children with intellectual disability is less
than the pre intervention score. The possible
reason is that during the intervention, the
program was conducted in a positive
manner and  appropriate  behaviour
modification techniques were used with the
children according to their needs and
abilities,  which  proves that the
implementation of  the behaviour
management program in the classroom has

an impact on the learning behaviour of
children with intellectual disabilities.

Hypothesis — 4: There will be a significant
difference between the pre and post
intervention scores of problem behaviour in
children with intellectual disability on
various dimensions of problem behaviour
such as Violent and disruptive behaviour,
Temper tantrums, Misbehaves with others,
Self-injurious behaviours, Repetitive
behaviours, Odd behaviours, Hyperactive
behaviours, Rebellious behaviours,
Antisocial behaviours and Fears.

Table No. -4
Domains Pre Post SEMD t- Significant
Intervention Intervention value level
Mean SD Mean SD
Violent and Destructive 15 0.50 1.15 0.48 0.11 3.20 P<0.01
Behavior
Temper Tantrum 0.8 0.87 0.45 0.59 0.11 3.20 P<0.01
Misbehaves with others 1.55 0.50 1.10 0.44 0.11 3.94 P<0.01
Self-Injurious Behavior 0.65 0.73 0.25 0.43 0.11 3.56 P<0.01
Repetitive Behavior 0.55 0.67 0.2 0.4 0.11 3.20 P<0.01
Odd Behavior 0.3 0.56 0.15 0.36 0.08 1.83 P>0.05
Hyperactive Behaviours 1.8 0.4 1.35 0.48 0.11 3.94 P<0.01
Rebellious Behavior 1.55 0.50 1.2 0.6 0.11 3.20 P<0.01
Antisocial Behavior 0.3 0.56 0.15 0.36 0.08 1.83 P>0.05
Fears 0.25 0.54 0.15 0.36 0.07 1.45 P>0.05
N =20 df =19
4
3.5
3
2.5
. g ® Pre Intervention Mean
'1 L Sﬁ“ L M Pre Intervention SD
0.5 i B Post Intervention Mean
: EFIFPFE N FrPr i
o N < < . < s o m Post Intervention SD
o @.6\ & RS S & &P &
RN & P & & F K m t-value
%\\ AT g Q,@ Qr?" Q?E' \{b Q’m Q‘r@
<QF in‘ & o @ <F o
f&\b &e& & & & © & & -\é’c‘
Qe é@ A Q— Qe_, RN kad
4 ,é\ [ x\«\

Figure No. — 4: Comparison between Pre- and post-intervention scores for various dimensions of problem
behaviour (Violent and disruptive behaviour, Temper tantrums, Misbehaves with others, Self-injurious
behaviours, Repetitive behaviours, Odd behaviours, Hyperactive behaviours, Rebellious behaviours,
Antisocial behaviours and Fears) of children with intellectual disability

The table and figure number — 4 reveals
that the pre-intervention mean value of

problem behaviour in children with
intellectual disability on seven dimensions

International Journal of Science and Healthcare Research (www.ijshr.com)

486

Volume 9; Issue: 3; July-September 2024




Dr. Sunil Kumar Agrahari et.al. The effect of implementation of behaviour management programmes in the
classroom on the efficiency of skillful behaviour in children with intellectual disability

of problem behaviour such as violent and

disruptive behaviour, temper tantrums,
misbehaves with others, self-injurious
behaviours, repetitive behaviours,
hyperactive behaviours and rebellious

behaviours are 1.5, 0.8, 1.55, 0.65, 0.55, 1.8
& 1.55, whereas post-intervention mean
value of seven domains of problem
behaviour of children with intellectual
disability are 1.15, 0.45, 1.10, 0.25, 0.2,
1.35 & 1.2. The t-value of seven dimensions
of problem behaviour between the mean of
pre and post intervention are 3.20, 3.20,
3.94, 3.56, 3.20, 3.94 & 3.20, which shows
significant difference at 0.01 levels. That
means there are significant differences
between Pre- and post-intervention scores
for seven dimensions of problem behaviour
of children with intellectual disability. But
when we compare mean value the post-
intervention scores for seven dimensions of
problem behaviour of children with
intellectual disability is less than the pre
intervention score. The pre-intervention
mean value of problem behaviour in
children with intellectual disability on three
dimensions of problem behaviour such as
odd behaviours, antisocial behaviours and
Fears are 0.3, 0.3 & 0.25 whereas post-
intervention mean value of three dimensions
of problem behaviour of children with
intellectual disability are 0.15, 0.15 & 0.15.
The t-value of three dimensions of problem
behaviour between the mean of pre and post
intervention are, 1.83, 1.83 & 1.45, which
shows no significant difference at 0.05
levels. That means there are no significant
differences between Pre- and post-
intervention scores for three dimensions of
problem behaviour of children with
intellectual disability. But when we compare
mean value the post-intervention scores for
three dimensions of problem behaviour of
children with intellectual disability is low
than the pre intervention score.

From the above results, it is known that
there is a significant difference between pre
and post intervention scores for seven

with  others, self-injurious behaviours,
repetitive behaviours, hyperactive
behaviours and rebellious behaviours) of
problem behaviour of children with
intellectual disability, there is no significant
difference between pre and post intervention
scores for three  dimensions (odd
behaviours, antisocial behaviours and Fears)
of problem behaviour of children with
intellectual disability. The possible reason is
that during the intervention, the program
was conducted in a positive manner,
training and  appropriate  behaviour
modification techniques were used with the
children according to their needs and
abilities,  which  proves that the
implementation of  the behaviour
management program in the classroom has
an impact on the learning and skilled
behaviour of children with intellectual
disabilities.

CONCLUSION

The findings of the present research on the
effects of  behaviour = management
programmes on the efficiency of skillful
behaviour among children with intellectual
disability in the classroom show that there is
a significant difference between the pre- and
post-intervention  scores  for  skillful
behaviour and problem behaviour of
children with intellectual disability. The
possible reason is that during the
intervention, the program was conducted in
a positive way with the children according
to their needs and abilities, which proves

that the implementation of educational
activities, training and behaviour
management program (appropriate

behaviour modification techniques) in the
classroom has an impact on the learning
behaviour of children with intellectual
disability.
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